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ABSTRACT - :
The objective of teacher education progra-s should be
- .to, assist prospective teachers in developing competencies needed to
1ntervene successfully in the-development of youth from diverse
cultiiral backgrounds.. This objective has a number of implications for '
-teacher education programs and for.school curriculums at all levels.
..reacher education institutionms lust- {a) develop programs that .
reflect. the defined skills, attitudes, and. experiences required of
individual living and learning in a pluralistic society; (b) replace
- subordinate content objectives with behgvioral objectives; (c)-
eaploy, in thd full range of positions, faculty and administrators
from all ethni® groups; (d) implement training cosponents that
provide.for competencies needed in cross/cultural and minority
teaching/learning situations; and (e) assist school districts in
' establishing teaching/learning effectiveness centers to provide for
the upgrading of professional competencies in' the-cognitive domain
" and to combine creativity with the ability to be & resouxce to the
. learning process for all youth in a pluralistic society. 'The Schools
“must: (a) adopt a philosophy of continuous progress, (b) select o
“instructional resources that will reflect multicultural education,
¢ (c) relieve the teacher of nonteaching functions, and ‘(d) provide
- opportunities within the school for the child tq apply rational
thinking to real problems of living in a culturally diverse society.
" (This documeng contains a' 2-page bibliography .and glossary of
co-petency-based te qher -education terls.) (Author/nub)
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. -.—-;, =, Plamned multicultural education and the incorporation of com- T
sy

e T . petency-based educatj.on in school sysLems. colleges dnd universities ‘A

- -

. are bccorm.ng mcreasmgly recog,nlzcd as important phenonena in the
Tt

Arerican educational enterprls= T6 the extent that mlticultural

education can be 31gn:1.f1.cant1y mltlat_ed ond purposefullv influenced,

the role of the educational practltlo er is central in these: pheno:rena.f\'j'.
. - ™ N

It is assumed in this paper that' tM ,e\{.'s g positive value to the T
DY _ total educaticnal arena and to the sqcie wﬁich it~ serves in de- b

[} .

. \ A
. veloplng and ﬁplemzntmg a relevhnt and ble1 multlcult:m:al educa- »

tlonal program for 1eamers based ‘on the concept, of competency-$ ased v
educatmn o <t .M\ ) . ' e

“Teacher cduc,atmn is c‘nang,mg in hlgher e.ducaLlonaantltutlons

‘31
t
L d

. bécause there are ms:LsLen

’

demands uqmg hom_ﬁ'ctrgrmm asMext

can Ame:.:.c( ns, A:mrlcan In" s, C[u.canoes Placks and Puertq Rlc'ma ~ e

a

-

to recognize theé mxport.an}:e of cultural differences and modify the L
. 7 . + s -

. \ \ ) - PR
*Professor und Chajrman of tha Pivision of Teacher lducatmn, R
_Alahalm State bmversu_y, Iuom‘gmrry, Alabam., = o, . -/
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expleore thg question, 'What does ‘a téacher: necd to Jmow and be able to -

PNy,

curriculum to reflect their concerns. < A dialo{rue is revolving around
sound st atcgles to create a t:eacher education program which will equip
the individual teacher to demonstratc specified %etencies which are
realistlc to our pluralistic soc1ery - When this goal is realized, the
"role of the teacher will change from a bm:eaucratlc functionary to that
of a demucratic educational practitloner.

, Everx school in 'our nation has an imperative mission these days:

to he_ip prepare its students for life in.a society composed of many

diverse tultures, racial and ethnic strands.- 'l;ne. extent to which the

school equips its young people to work and' live within a country greced.

by qn assortment of races, cultures and life styles-- each mutually
cefebratcd-- 1.«: a pos:.L:Lve mdlcator of its overall quality and its
re\evance to contemporary youth. Therefore, multlcultural t:eaching is
the greatest eduoatlonal challmge of the century A response t:o that
challenge 13- a viable Multicultural Educat:mn/Corrpet:ency—Based Teacher
Education Prooram—-— for it is in the quality of the teacher that all -
else depends t«hcn it comes to facilitative* 1earn1ng . e

In deVLlopmﬂ a Mul t1cultura1 Lducatlon I’rogram, there is need to

do_ 1n o:.der to teach effectively in a culturally dlverse society!”" In

seekmgr answers o tg}s quest.lon, ‘the writer LMd‘ thh teachers,  public

e _..,._‘_,. -

tion per qonnol and r:‘scuxchers m educatlon 'l‘ho key 1dca that emcx;fe\:l
was the, cancept: of conq*"tency-based t*cacher education if nmltlcultural

'education Lecome: g reality.’ e I

-

IL appears obvmu‘“ 1haL Lf thc aim of teaching is 1eammg, t,h(!re

should bé, evidence that pre-sém.ce _teacher's can br.mg about approprmt
5 R . pe o

¢

' school adminis t'xat_orr., trainers of teachers, state depart;mnﬁ of cduca— e

A
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lpandng in st:udent:s before :tbey assume 1esponsibility for su..h learing

-

“ in’ the cLassroom Therefore / it is bclieved that this aim can Be accom-

) plished by ermbiim, the proc;pect:we learner to demnstrate mstpry or
e attai.nment of speafled cri,rtﬁ:ia These criteria can be qtat:ed so that
they includc argas in the /cognirive. affective, and ps‘ychomtor domains
e and encompass all 'phases, pf education-- from preprimary to the graduate,

Compet:ency-, of coui'se. is the inportant concept, the sine qua nom

BRI , ‘ of compet:ency-—bascd teaghc.r ediication. "The leammer will have X number
of read:mg §kllls he Wlll dlfferentlate ‘among’ several elements of di-

"nomic corvcepts and sq)'on This is dlffemnt from the usual approach

of saying: Given X amount: of ‘time, the learner will be taught to the

best of his and our abillty In this latLer approach time is the major

limiting f_act:or, ~cormctency-baseﬁ t:eacher education. time is basmally
| inconsequential.. ’I'he dcvelopnnnt of a teache1 educatign 15rog1am that

generates this kind of evidence is mandatory if we are to provide the’

< ' verse cultux’es w1,t:h-Y per cent accu"acy he will knew Z nunber of eco- Jt

-

. best education possible for all American youth, -- S . N
, ' - - o
} * . ) » k') o
ASSUMPTIONG OF COMPETENCY-BASED TEACHER FDUCATTON o
. - o AL b '

. \ N - . .
1). Competency-based teacher education should have at its base de-~

&

o . . S o
o 1ed~deqer—i-p tiens-of- tne—‘behavtor'rl—outc %xpe‘c—:tzec—l—ef—the*l'e'arne*
* Althqugh alxe-ady alludcd tb this aasmptIZn dcserves additlonalrconnent

because, ot 21l the assumptions undel lying ompetency—based teacher edu-

cation, the -emphaSlS oh behav101aL outcomgs is probably the most contro-

versial 5 \
" Behavioral outcomes ;'e variously referred to as behavioral. objec- *

" tives, performance goals, operational objectives, and instructional
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‘objectives. But regardless of the nomenclature employed, m:mt would

4

agree th:.lt st.atements of behavioral outconee should meet three cri-
teria: (a) the behavmr itself nust be ,L\lentified ®) the important ¢

conditlons undey whlch the behavior is to occur st be defined, and

L

. ‘ ' (c) the Criterion;of ~aeceptab1e performance must be specified s
- When these cutcrm are met, the result Looks something 11ke the
| Vo .
'. , - followlm, \ N

student must be able to reply in gramatically
) ~ ¢ 1 Drect French to 95% of the French questions that -
: ‘ ‘@ put to him during an examination (2.50).

o t , | o
. . “The student must be able to spell correctly at least
_ ' - 807 of the words called out to him dwring an exami-
= \ ) nation .(2.50).

"he advantages qc stating educational outcories in behavxoral terms
are increasingly becommg recognlzed Advantages. include: giving mean-
' ing to broad statements of edu',atn.ona‘ goals, giving direction to the

de31gn of mstr&ctlonal stnategles, and makmg obvious the methods used\/
h 7
in evaluatlon These, proponents argue, are critical elenents in the

v

M,t P search-for~a~xmre ef: fectlve and- efflcient system of public™ educatior.
2 - ) Buty:rltles of,behqmoral obJectives point out severfll r:otmt.tal \

( ] -( dangers. One 'dange;.‘; rewlves around the; issue of responsibility. D029‘ :1

) h the teachsy write his ovn opjectives? Or does he use objectives thich ~

~ -

&

,_.__~__~__ _-havé been pPreestablished b‘}-e}.pekt:s'Z—~;[he—cr~vttcraryue“th§t the tcacber

.,eldom has \N?me to do the fornrr, and that he _]LopdrdlZC‘S Lhe \nique

) Corrpeteney—basec_l ‘teacher . education &hou}-lfl provide for differences
“among learmers in terms of their accumilated experience, extent of achi/eve-—

ment, and rate and styleé of leaming. 'In other w?fd‘s, competency-based
- ’ i

T .

asph‘atlo-ws of h'; clase.by opting for the latter p —/ \_"’



RN . .
. ."teacher educaticn is based on the bri;ciﬁﬂ of indiv;,dualiaad {nstruc-.
tion‘an'd' léarning. A - L
3 Competency-based teacher education should provide opport:uni.tics
for the learnmer to pursuc his personal goals., ‘'The int«»ur of this assump-
tion goes beyond the elements of indxvidualization deSm ibed above That
is, it means mre than ‘Krox?ldmg the"‘learner with opport:unities to make
- choices among alternate legring activities. In essence,.the assumption .
mearis thatvthe. learner is also given oppo:t:mities to’ r;;ake choices among ‘-
~various obj.ective‘s and, in some instances,. to develop his own. .
) o In a competency-based tedcher *education program, there are Gertain
. obj ectives which ave requ.i;red' for everyone. Tor e'xamble, each learner
. £ . mus{ be able to do X, Y, and Z. But_- there az;‘e other obje‘ctiyes . all of . -
| ,» whi a.ré’considered important, but none of which .i‘s considere‘d‘ to be ;- -
as vital as X, Y, or Z, or more valusble. to all learners than another,.
From thlS 1atter group of ob_]ectives then, each learner has the free-’
dom and the responsiblllty to negotiate a program ‘of studies- .

- s

Or, suPpo.,e that the learmer is interested in a particular area of

- study for which the school has no. objectives. 1In such a case, the learn-
er is encouraged to bec0me mvolved along mk}r the profcssi@nal stéjf

in deslgnmg 1ea:mmg’ modules in that area. Certamly, the e&tent of

the learner's involvement will be determined by his age and thlents e ~,

In addition to the assumptions m.ted above, two othels need to

¢

’ ' be mentloned if only in passmg One is- that con}petency-based teacher -

cducatmn shou]d be so omgani;ved and maméed that all peré?)ns concemed

with or a.ffccted by the education of learners’ sburo the reaPOflalbl]. Lty

for jt. A key concept m compctcnc_y Dased Leachex education, Lhen 1s

-~

= . involvement: the mvolvment of parents, of conmunlty groups and insti®
- [— n. < : . .

o ; . > < s
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tutions, and, of eourse, of teachers apd learmers in the design and -

implementatio& of programs.\ Another key conéept i::. accountability.

_ For witn one is respon_sibie for the design and implementation of in-

structional progra;ms, to Some extent one mr.;t also be accountable for S
their consequences., _

'I‘he other asswnpt:ion. is that conpetmcy—baséd.teacher' educatiion .

should be so organized and managed that it provides for its’ own con-

tinvous evaluatnm and revl ion. This is.a cntical are.a 3\ For there
is always danger ‘?:hat the efflciency of any in.,tructional progrram W.Lll
. beco'm equated with its effectivemgﬁ and relevance. In ot:hen words,

an mstruct:;ona& program may appear to be ﬁmctionmg with no apparent L

“~

v flaws, 4:6 be maintaining itself wz.th ‘11tt:1e difficulty, but upon closer
examination, the program may not be achieving its stated objectives, or

the objectives themseliles. may be irrelevant. In compeﬁcy-based teacher

e H

educatlon, then, questlons of effic1e12cy, of effectiveness, and of rele- .

| vance are separate questlom and qareful attention is given to asking
. -4 N
and answermg rhem 2

e \ e e msmmen e e e

‘;here are certain baSLC conpet:enmes t:hat' all teachérs should be
" able to demonstrate to e.ffc;ctlvely teach in epsocmty composed of dis-

‘ ' . - N [ ‘. - - 3 .
parate cultures. These ¢oirpetencies, are -identified as followsl:
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TABLE I
= COMPFIENCIES 10 BE DIMONSTRATED BY ALY ° )
TEAGHERS IN A CULTURALLY DIVERSE SOCIETY e
: B ) A )
L
z = -
. CXNPFTI:NCY CLUSTER 1. Ul\ll‘)ERSTAI\]DIIJG HUMAN &ROWIH AND DI’VELOPM' NI
-Q
. . Recognizéng that each mdwidual is worthwhile and
wique
4, . o -
. lhmderc:tanding that each indivi}'lual‘r?acts as a whole
| Undcrstandmg that each mdl\hdual s behavmr is causesd
Recognlnng that each in.llv1dua1 want:s to do somethmg
- - and attain success in doihg it " » . -

Recognizing that each mdlxhc,unl hs dJ gnity and in-
tegrity

Recognizing Lhe 1rrvportance of the ind1v1dua1 and his
individ: mllty

Understanding t:he implications of sclected' concepts
and principles of human growth and development

-~ . Recognizing the role that envircnment plays in leaming - .

. Understanding and analyzmg the development of social _ -
" relationships . yy

P o Evalw"lng\thc factors which affect development and
measurenent of intelligence ,

COMPETEICY CLUSTER II. PLANNING AND PREPARING FOR INSTPUCI‘ION N

_Stating rlcs:rt,d 1cam1ng outcomes in behavlor tams .

Organlzmg classroori for mst:rué)mnal quality and e
classroom control :

¥

4 . Specifying indicators .of outeome achi eve:mont ' a

Roconpr? ing the wide range of interests and qéhleve~/
ment levels anong individual learners ;

Planning instructional activitiés that 10L1tc to
desived learning .outcomes )




’

Recopnizing the difference between the value
systems of different chial and class sub-cultures
in the classroom ‘ \

Identifying and articulating the use of instructional
materials and. procedures .
- . Unders tanding leaimers’ environnmtal Saclcgromd and
‘ language patterns

Plamning assessment activ1t:ies that relate to desired
learning outcomes —

. Planming instructional matevials and procedwes °.
. appropriate to the individual nceds-of all learners
: .. in a given classroom

®

Plarmiﬁg techniques to foster self-evaluating, self-
directiveness, self-diagnosing,. self-prescribing, .

' ;- self-motivating to foster independent 1earning

‘. Generating learner's desire to engage in critical and
: - analytical thinking, rational decision making, and
. linking knowledge to action - ’

. Stimulating inquiry, creat1v1ty, sensitivity and con-
-+ ceptualization : ~
N

. Promotmg mstructional ideas: that will change the
‘ learner's role from rcact:ivb -to participative

R . Indicating how data on pup11 achievement is to be
~  displayed and uced m adjusting instxuction

ook iPl TENCY CLUQTF.R III PERFO&-‘VI[NC INSTRUCTIONAL FUNCTIONS

Derronstr‘.tmg agicquatc and apploprlate Jkill in

*a

. oral and written commmication e e
= : \
: . )
. Conveying the le‘-umng outeorrcs desired from
instructi on ) -

/

: y ,
Generatn.ng constructive pupil-teacher intéraction

Adapting instruction to context, content, individual
learning styles or nodes and rate of growth

. "'Managing instiuctional transitiens and terminations

» . . Managipg the effective use of instructional materials,
plocedmes anc. activities

2



\
Facilitating skill in intcerpersonal commmication
Managing uncxpected activities and events

Managing strong, feelings and disruptive events
.Fost_crmg collaborative decision-making between
leamer and teacher.

Providing, for variety in instructional activities
and copnitive levels exercised

Rf.assmmg, supporting, reinforcing and analyzing
learmmer responsces

.. Utilizing feelings and emtional climates in the
\ instructional process

s

. COMPETENCY CLUSTER IV. PU ORMING ASQT“‘ST’H“NT FUNCTIONS

Assessing learning oefore instruction wa

{

Assessing learning during instruction
Asscssing learning after. instruction

. Plamning instruction on the basis of learning
. outcome data E . -

. Assessing the individual nceds of learners

N . Assessing the nceds of the commmity ' h - ﬂ’

COMPEITNCY CLUSTTR V.. bISPIAV.m; PUPIL MCHIFVRMENT

Di plavmg pre- and poqt lesson achmverrrm;

— -

a. TFor lmowledye/.,klll outcomes
b. For process/attitudinal outcomes

Displaying learning gains that can be attributed

to instruction ' f e
a. For knowledge/skill outcomes
b. For process/attitudinal outcomes'

+ CODLTFTITCY CLUSTTR VI, RE I/‘" G THTFRP: Ti» "\I LY
Relating sensitively and ef fec.hv:‘ly to lear ners

Q . ‘Relating sensitively and cf.Ee.ctlvely to supervisors




10

Relating sensitively and effectiVely to colleagues
Relating sensitively and efféctivély to parents ? .
“ 'l : . ‘
., < - .
> QDMPETENCY CIUSTER VII. CARRYING OUT ADDITIOMAL PROFESSIONAL | . <
) = “ . - RESPONSIBILITIES T \ -

Managing hon-liﬁstntctional acti'dties.
Meeting work schedﬁie'demnds
)'Pfaint:aining the le‘arnmg environment
¢ . Meet::'-.r‘mg[general‘professioua]. responsibilities
Some of the most pronﬁ’sing practices incorporated into échieving
thk~ above stated competencies are i&ea.s which some teachgr ecgucator&
have supported over the years in different forms and under d(iff'erent
o labels. Educational Meaders agd' pi:opotler;ts of nﬁlt{cultut:ai conpetmcy.—;_‘. |
’_based teacher educatit;n will bcworkmg to demonstrate that some bf
. these ideas also ‘ha\é thelr roots in a democratic :Jalue system, an éppfo—
' briate base f’ox: the preparation of teachers for schools in American
. societ:y This 1atrer fact makes these ideas all t:he more urtport:ant in N
' mlltlcultural educational programs. ' - N, S
There will be ant1c1pated problemg with this approach. 'I‘I'l_e need

~. for further résearch is ur_gent, but better preparation of teachers to

meet the challenge cannot wait as, cultural pluralistt continues to be
_ : e

— _fgpo;:ed qs‘ﬁﬁ“mﬁm@d{&t in creating a "No Cne
1~iodel Atrcrican.". The ivriter‘ sees the chance role of the teacher ‘and '
learnér as the prlm'rc‘) problom in mplemnmtmp m.lltlcult_m:al conpetency-
based teacher ‘education. To effoctlvely deal with this problem, the
writer suggests that we have to oL}:le a support system .fo:; individu:ali-

zing insg#uction within the fiwe-stage frameworle presented as follows: —

, o ' . o o ) | 1
: ) B 4

k]
Rl
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ST T T The e atner and teachér as suggested on the next page:

T ) Con
' o . o

. . . : ) vy

1) To provide a systematic prescribed individualized program .
for each student in a piven cluss based upont the learner's
needs, sg:engths, weaknesses, interests, and ability as,,
determinéd by-gelevant and appropriate e\‘/aluative instru-
ments. : )

2) To provide for a wnique instructional mode for each student ‘ =

. in a given class which wilk facilitate an individualized f
learning plan for each learner. Each plan will provide for )

. the following procedure on an individual basis: i

4 T e ‘ *

b N

TABLE II C
| o A S
: i
a) Dia osi_s_ : Finding out what is wrong. ‘ ¢
b\) Prescription: Deciding what to do about it. T
. o= Y . s
¢) Contract: Comnitment of learner to perfoim ’

} the prescribed treatment. .
o L Partners:, Student-Teacher

N v ' ¥ ’
N : K
< - d) Treatrent: . Actwmal instructiondl strategies
- ... .. that are relevant to the learning
“mocdes of cach’ learner. ‘The teaching
_ part of teaching. o
e) Assessment: » Did the treatment work? . j T L
) '\,.~ S . - . N . |
B - o
X co I . - ¢ : v '

-

This process will also have as &ts key ‘emphasis the change xole of

v.‘ : , - . % 3 ‘ .‘-

- »
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s, ' a) The Learmer's Role Clianges - .
FRQ/[; . . .. ‘ - '(" ~‘. 4 ".[_Q )
'._.Assig:m\ent:doing.._.-...,c.'....'. Plzuming. .
. ' _ -~ .- . Optional Exercising ot
\ . oo i . - Creating ,
" - R B Viewing and Listeni.'ng
. Memo rizing . . . .. .... . ... ... Problem Solving -
. o . ~ Hypothesizing
_ , <« Analyzing
e - ~ . Synthesizing
oo : . - . . Concluding
] . ' -t L, - .
Note Taking . -4 . . . . .. ... ... Organizing Ideas: :
Reciting . . . .ot v v e v u . . . . Discussing ’
. . T . go!nceptualizmg ' T
PR . ‘ . quiring L
* SRR \j/ . > Listening ) L
' . .~ . Evaluating L
.o~ ; . . Debating
. : [ 4 'y
¢ TABIE IV - ®
SR ' G ‘ -3 * -
N = b) The Teacher's Role Changei . :
FROM: ™ ° R - o T0: .
o Pf:esenting broad competencies . . .7, . . Spec1.a1 conpetenc:.es represent-- s
» - - ing cross-cultural and minority
- teaching/learning situations.
‘Sensitivity to and knowledge: of
minority students and their -
. . . culture must be translated info -
N | effective teaching skills which
\ ' - enable the student to learn.
v ) .
A ) . . i
/.
« )



Coercing . . . . . . .. e e e e e e Motivating

Lecturing . ;. . .'. ..o + . Discussing

Question Asking . . . . . . P e e . « . Stimulating Inquiry

Talking at Students . . . . . JR Talking with Students

Testing and Grading . . . P Foster:ing self-evaluation

lesson Plaming . . . . . e e e e e o .. Writing behavioral objectives
. . Establishing con‘petencies :

- — = s o 7. Diagnosing
N C «. Prescribing
The writer sees as one of the major issues with multicultural

.compet:ency-based teacher educatlon programs is the is.,ue of how to '

identlfy specified competencies needed to facilitate substantive
plurdlistic learnmg Another issue is focused on\how t@aching
competency. 1& to be defined. The range of positions taken on the
issues can be. framed by a series of questions. Is demonstrated
mastery of knowledge about teaching to be cons:.dered teachmg COm=y ~
petency? Is skill in perforrmng .the behavmrs or tarsKs of teachers . ‘
. the meaning to be given teachm_g competency? Or is teaching com-
p'e“tency a term to be applied only to the ;iemonsti'ated ability to

bring about the outcomes des:.red of a teacher in certificated teach-
ing positions. These represent markedly dlfferent views of what the

w

“writer sees nultlcultural competcncy—based teacher educaticn is all

-

about, and set markedly different requirements for p;qogram -structm‘e

and operation. . - , o~



‘ twenty~two' years of educatloml expenence has been with thlS seg-

law to eradlcate all vestiges of a dual education for black and Vhite .

- . >

" . OOMPETENCIES I&D FCR IVFECTIVELY ‘TRACHING '
IDENTIFIED CULTURALLY DIFFERFNT YOUTH )

The writer endof'ses the concept that teachers need identified <

coinpegencies for effectively teaching specified®culturally different
youth. In this paper, the writer is focusing attention on the needs

of black youths as an ethnic group inasmuchas the majority of his

ment of the school population . ‘ B T

Since schodl distrlcts throuohout the nations are requited' by - °
youth, many teachers find themselves teaching students who d;ffex from
them racially, culturally, socially and economicgally. This is a ve- =~ -
latively ng experience for these educational pract{tionefs and research

points out that many lack adequate skills to deal effectively with the

.challenge of providing qmlity instruction for youth from such.diverse

cultures. . v _ N v

Contrary to the thinking of many educational practitiomers, the

‘physical reassignment of students and faculty to oliminate racial iden- |
‘tifiability of‘”Sghools which, in turn, increasei's cv.ﬂ.turaf diversity, is

bat a first step in the process of achieving quality multicultural edu-

cation for all youth. The writer sees as an essential and continuing.

A -

« L4 ’ :
element in this process the training of prospective teachers and other

educatlonal practltloners to cope ef i'ective]y with problems resulting

from the brmg1 ng topeth,r -these dis spaate cultures with their dlffermg
values, nores and customs into €lose and prolonged contact. Thus, in
dcoling with these problems, there needs to be an educational process.
that provides an element of "‘quality dontrol," a way of rronitoritig

-~
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the skill lévels and progress of- studefits which is found in the concept

“of competency-based teacher educaticn, ’

The writer sees the following identified competencies needed for
effect:{,vely teachmg specified culmrally dlfferent youth:

’

B \

i "TABLE VI
o .

"COMPETENCIES 10 ‘BE DEMONSTRATED BY TEACHERS WHO :

TEACH IDENTIFIED CULTURALLY DIFFERENI YOUTH (BLACK) -~

e »
e . . . . " . '
: .

—

. COMPETENCIES: o | = o

Damnstrating effective techniques and methods to build
. and tnlvmce the self—concept of learners

Conceptualizmg Lhe dlmen.,ion.; in which the 1earncr may .
be expected to grow and ledra under adverse home and: )
~ comunity environmental conditions Ce

- w + Recognizing the mportance “of ove“coming cul al ando N -
- racial stefeotypes ’ .
.o Understandmg the interdependence needed among the -
*  verious cultures for the enrichment of learning how
to live, grow and leam in a plurallstlc soc1eqf ) -

. : Understandmg the history of mmority groups in the
. United States and, in partxcular, of the Civil Rights s
: Movement., .

. Dencnstrating lmowlcdge about. the psychology and im-
- pact of prejudice R

Plarning viable and relevant means for combating pre-
. judice and negative reactiois as reflected in parent .
‘and student behavior L

. lhderstanding,{that all pegple are humn-- with individual
- feelings, asplratrions.and att_lt:udes no matter what cultural
. or;lentat_lon they represent °

. . Rccogm?ing the importance of being prepared to encowunter.
prejudice and hostility as reflected in parental and com-
. manity reactions

t
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Assum_ngr ref;ponsiblity for exmﬁmng own mtives-- and
where they are ‘

—

Support.ing eclf—initiated moves of all people and not :
condeming or pre_]udging their motives ;

- »

" Assisting all young people to understand and ccmfront
feelings of different ethpic groups

. . R utaymg with and working, through difficult confrontations

.r. . "‘homng interest in understanding the point of v1ew of
- - all cultural representii Jon-

. . 'Demnstmtmg directness and openess in e.}q)ressing fcelings
< . L .-
: . Identifying and exploring soluticms to problems arising
in cultural diversity ’
> J . Recognizing and creating positive ways to cope with racial
. . attitudes of young people as shown in their behavior

Creating a clzumte of mitual trust and constructive inter-
personal and 1ntergroup relationshlps

. Building mtercultmral cohesiveness and dispelling uwths
R . about the intellectual inferiority or superiority of
_ ethnic groups

-

Demonstrating research skills relating to cnltur:al
pluralism )

Recognizing the mportance of stressing the insights of -
sociolopy, psychology, cultural anthropology and %other

relevant fields in facilitatmg leaming outcomes in a

pluraln.stlc ettmg .

', : . Demdns t_ratmg methods and teclmiques to offer young people .
: : options which allow for alternative styles of learning .

Recognizing that within the realm of potential of every
huean being there is a level of awareness and achievement
whichi can make life rewarding, and that most young peoplc
want dcsperatc,ly to find Lhat level

. . Assuming the respemsiblity of helping to devise progr
; » vhich reach ouc to the student and engage him in a pra®ess
which is both interesting and fair and will, thus, -lead
to a level of awareness and achievenent which gives him a
+  positive perceptign of hunself .and his relatlonship to
_others - ; .

s}
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Developing vjable st:rategios t:o onfront young people

with moral, fethical ‘and spiritual conflicts of their

scul ture and mativate-them to devise a system of values

which is both'pers onal and internalized : : .

.Dci!mn'strating that the color of an individual is not
nearly as importamnt as his competence

. . . Developing objective and activities to aﬁance the self-
confidence young black learners use in guarding against
the trappings of condescension

Planning to include learners in full participation in the
decision-making. -process relative to 1n.>tn:uctiona1 activi-
® o ties

.V Selecting materialg that will not derrogai:e or ignore the
. identified culturally dlfferent group

g Bu:leJ.n(D and promoting viable charmels for meanmg*ful
commmnication among students, collcagues and parents
to lessen languzige barriers

Recognizing the value of various evaluative instruments
and-their uses with multicultural education ,

Problems related to the full actualization of the above identi-
\ fied competencies hinge on how tl};a. teacher conditions her Beliefs
| about the world in vhich the ieamerg; 1ive. The léamer's actions
‘) 4‘ " v-'s.eem intelligent to him afxd to those that will teach him only if
they see the world through his (learmer) eyes. But the learner's
views ofvrealit':y ére 1ai:gely pérsbnal. being. influenced by his
-individual needs, values,- cultx;re, self-concept, physiological
structme, beliefs about. other pcople and opportunity
An individual behav@s/m a manner designed to maintain or to
, enhance self-bggmlzatn.on People are capable of se;f-inltiated be-
+ havior wblch Jakes them toward self-realization. The most mrportant

factors in determining our perce;tlons are_the beliefs we hold about

. . .
” "L
- . -
- . M
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ourselves and other peop
N . [

them.

\

d which #re leamed in interaction with

4 - .
When people perceive themselves as greatly different than others,

.An terms of adequacy, they are inclined: 1) to be self-rejecting if

" they regard others as having greater r}h, or 2) to reject others if

they regard themselves as having greater worth. We are in the best

?

.position to perceive olirselves and others accurately when we believe.

that both we and our peers have worth.

From th:l.S type of perceptual theory, in preparing ‘teachers to

demonstrate competencms necded for effectlvely teaching Jdentified

cultm;ally di ffevent- youth, the writer believes these implicatlons

for education can be derived:

1.

‘To teach a person one must understand him by tr:ying to
see him and his world as he sees them. - .

‘The differences between the value system.of (middle -

and lower) different racialf and class sub-cultures
in the commmity and the implication for the class-
Toom situation. .

The chardcteristics of an nnpéverlshéd commmity and

—

‘the nature, causes and effects of cultural depri-
vation. ; ,

The relationship of student potentials to attained
levels of achievment, with emphasis of. the effects
that educational, soc.Lal and economic-levels have
on this acluevemnt

€

The professmnal gkill needed in analyzifg instructional
deficiencies experienced by disadvantage thlldren

The conta.ollmg personal and environmental factors
involved in the teaching-lemming process.

.

The ways and means of organwin{, ‘the classroom for’
instructional quality.

The problems of school a
degeprepated school situe

tion of school desegregatiion plans.

Zion, including the prepara-

inistration wique to the q

18



POTENTIAL STRATEGY )

The"writer sees competency-based teacher education as a po-
tential strateg)"for preparing persomnnel to effe\c‘t'i\.zély work w1t/h |
youth»from diverse cultural backgrounds The initial focus of .
comptency—based teacher educatlon is upon thiq currlculum and the
specified skills the 1eam%r is to attain. Some schools of
thought suggest t'hat educcitional pmut:.t.loners should "first look
at the childs«- he wlll tell' them lns needs." The writer views
this as a ba31c ‘cop-out" in de31gn1ng rmlticu].tural education
progr.:axns. If we have no goals and ob_]octlve..., we cammot be held
account:aBle which is an essential e‘lelpeht in providing quality
learning 'experiences forh'l]_. yoi;th ih our pluralis-pic soclety.
What—T the leamer never shows :interest in his fellow classmates?
And vhat if the decides he does not want to interact with his
peers from oi:ﬁer cultures m a meaningful -group activity?

i iogically , it ;ppears. wnderstandable that we must first
¢reace -and design the curriculum and then look at the Teamer, in
re'tatlcm to that curricultm To insure that de31red behaviors are
SPec1f1ed for leamc'rs, there is an 1mper'1*1ve need to develop be-
havioral objectives. as a first step in constructing a solid multi-
cultura]Jcor@etency-based teacﬁey education Jprogram. Behavioral

objectives are referred to by a variety of terms such as "instruc-
« : .

:
tional objectives," "perform:mce objectives," "terminal objectives,"

etc. Regardless of the term used, a bchavxoral objective 1s a pre-.

cio.e statement of the behavior the ,uccessful ]eamer w111 exhibit

atter completing the 1earn1ng activity. The vriter def'mes .a good

(19



behavioral objective as one that contains four essential elements.
It states (1) WHO, (2) GIVEN VHAT, (3) DOFS WHAT, (4) HOW WELL. It
- does not describe the learning activity in which the student will
* . engage. Rathor, -it tlescribes what the learmer will be able to do
| after instruction, and how well he will be able to do it. |
To ‘help wnders stand the movement toward competency-based teacher
education and its applicability to multicultural education, the
writer .breaks the growth of education into three phases: (1) Tradi-
tional Phase-- marked by a great pr'e'occupation with the "inner"
characteriétics and capacities of the learner (aptitude or ability),
2 Emermental Phase-~ focus shifted from learner, per se, to the '

3 teaching process, "and (3) Competency-Based Iklucation-- an educational

process that pro\iides an element of "quality control," a way of moni-
toring the skill levels and prog:tess of 1e_arners which is vital in a
culturally disparate classrooth. This process ~provides a vay of
systemtically Ereventl ng failure and insures consmtent, efficient b
teaching. The wrlter sees compct:ency-based teaql'\er education as a

procedure that has changed education from an art- into a "science."

-As'sessment, pre, formf"ztive and sumnati\ze, is basic to meaningful , \J
and relevant reakticulitural education as well as to competeh‘cy-bas@ :

. N

education. This, con?bined with more equal achievement standafds,
provides an educational procéss that is more likely to meet the needs
-of all youth in our plucalistic society.’

It is important to point out that coinpet:ency—based teacher edu-
cation systc:ms vary depending upon program size, subjegt matter, etc.
However, these systems follow the same general design. j?.ach basic N

N

1 ’ ~ 1
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step'helps‘ to answer a basic educational queéti&n.
o The first step is to formulate and sequence objectives. This
step answers the basic question, 'What will t:he.leémer do?" '
The second step is that of pre-asscessment. There is need to
find cat which of the objectives the 1%ﬁer has and has not learned.
This helps educational practitioners énswer the question, '‘What does
" the learner know?'' |

After pre-assessment, J'nqtructicmal plamning and instruction,

per se, occur. The question, 'What activities will e learner peér-

' ., i 4

fomn?" is answered hére.
'Finally, the question, 'What has bcen learned?" must be answ.ered.
& This is the post-assessment phase. Based on the information gained
. here, basic decisions are made regarding the next steps in the learmers

.

v ’ * course of leaming. These are the basic steps in sefting up models in
* competeﬁcy-based education. 3 |
The position taken in «his paper is that the objective of teacher
- educatn on prog,rrams should be to asq1st prospective teachers in devnlon-
ing the’ competencms that they requlrc to intervene successful]y in the
mtellect:ual emotldnal cultural and phy sical development of youth-
L E from diverse cultural backgrounds. This position has a muber of im-
plications beth for teacher education programs and for the school

—

curriculum at all educational levels.




RASTC RECOMMENDATIONS AND C()N,CLUSIONS“

’ -
'

AN - ’ .
If teacher education institutions are to neet the objectives

stated sbove, they must:

1. Develop teacher training programs that attend to
. the defined skills, attitudes, and exprlcnces
rdjuired of mdlvidnal living and learning in
' a pluralfotlc soc1cty

- 2. Beqmre student teachers to behave as they will
> ‘ ' rexpact their students to behave, though at a
level of greater sophistication.

3. Replace sulicrdinate content objectives Wlth
bchavloml cbjectives.

4. Accommndate the individual dmfferonccs of po-
, tential te.chers in the same way the graduate
teacher will be expected to accomodate the |
individual differances of children

]
Require teachers to demonstrate a minimum level
of competence in a range of critical functions .
in order to obtain professional certification.

w

6. Move rapldly to employ in the full range of /
positions, f‘aculty and administrators from all
ethmic groups in our phiralistic society.

7. Implement special training ¢omponents that
provicde for competencles needed in cross-
¢ultural end minority teaching/learning
situatiohs. Sensitivity to and knowledge
of minority students and their culture must
‘be translated throuph training into effec-
tive teaching sl {11s vhich faciiitate leamning,
in multicultural education prograns.

8. Design and dmplement vchicles to open up effec-
tive and honest corvmnication among all those
within the school co'mwu ty, thus, increasing
rutual trust.

~ 9. Unite public school and university personnel in

a collaborative effort to preparc teachers. The
goal should be to better integrate practice and
theory in the training of teachers.
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10. Assist school districts in systematic staff developmenc
programs to establish learning-teaching effectiveness®
centers to provide for the renewal and up-grading of
professional conpetencies in the copnitive domain and
to combine personal creativity with the ability to be
a resource to the leaming process for all youth in a
pluralistic society.

ki

Similarly, if teacher education programs are to have any rele-

vance to what actually occurs in the schools, the schodls themselves

must:

1.

2.
3.7

4.
5.

Multicultural education/competo’}tcy—based teacher ¢ ucation has many

B

Provide programs baged on acontinun of skills and
concepts inherent in specific learning themes rather
than in isolated subject matter.

Adopt a philosophy of contimwus progress.

Provide oppo*‘Luxutmé within the school. for the child
to apply rational thinking to real-life problems of
living in a culturally diversec society.

Actively i{'nplement: new resources and techniques designed
to relieve the teacher of non-teaching functions.

Select instructional resources that will adcquaLely

reflect multicultural -education.
()

_p‘ositive eleniznts and .few shortcomings when properly designed and effec-

tively implennnted{. It certainly enables the teacher to continuously
= . . ‘

4

increase his coxrp\r:tcncies to cope with areas of reality in such a way

"that he or she sees new options within Wi environment. Such a teacher

L . » . L ‘ . . . (] s .
can build educational settiuvgs in which innovation rather than imitation

is the nom, md in which the le 1rnm0 process for youth in our plura-

listic society becomes self-motivating and is fun.
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o - COMPETENCY-BASED TEACHER EDUCATION PROGRAM ‘.
| |  GLOSSORY OF TER'S

ACHIEVEMENT LEVEL * How well a person is doing in relation
N . - to a specific instructional objective or -
group of objectives.

ANECDOTAL RE(I)i{D_S_ " A written xecord of conversations between
v . . - students/students, student/parent, teacher/
' : ’ student, teacher/parent

ASSESSMENT DATA . Information that tells how well a pupil i
‘ : ' doing ‘or what difficulty the pupil may be
havmg in relation to a specified objective.

ASSESSMEI\;'I‘ INSTRUMENT A t:est, or questiomaire designed to-provide
« - o information to the teacher about any facet
» of a chi].d's behavlor ’ o

BOUNDARIES / . Bomdaries between accgf)table and unacceptable
S ' behavior-- the rules of the ‘classroom. .

A COMPETENCY T A statement of the Knowledges, Skills or .
: oo e " Behaviors expected of the teacher. Each:
T e s e e=te e e e gtatement will be accompanied by at least
- o ' 1 Assessment. . -

CONTINUING ASSESSMENT =~ ~ 'The use of e\}aluation ‘as an onyo:l.né process R
) ' - o utilized to’ continually refine and i.mprove
- e . mstruction T .

CORRECTIVE FEEDBACK - i Informtion given a pupil about performance B
. - or behavior in. relatlon to-an obj ective or.
a classroom rule.

- .‘.-

DLAGNOSTIQ : ., INSTRUMENTS , Tests (formal or infoxmal) designed to indicate }
. ~ : : " * why a person is having difficulty learning a . .
_ given skill, l-umledge, or concept.

FLOW_CHART _ ' A method of dxagraxmﬁng a procedure or process \7
e - step-by-step. . | :

\~. ' -

FEEDBACK - ‘ Information prova.ded to the leamer’ about how :
- T - _ he is progressing in relation to a- specific
e | _ _ objective > :

‘ ~

- - - -
- . . - -
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GROUPING AND GROUPING STRATEGY " Refers to the way in which a teacher. °
'Y . . organizes groups of children for ingtruction--
, B - includes entire-class grouping, small-group,
pairing, individualization or conbi.nation
- of these categories.

INDEPENDENT LEVFT. ‘ . The degree o vhich a pupil can work on an
- independent basis, without help and without
undue frustraticm

INSTRUCTTONAL LEVEL That level at which a child understands at |,
_ : least 807 of the words or ideas. - -
INSTRUCTIONAL MATERTALS e Books, films obJect and such, used to help
) a learner achieve a specified i.nst:ructima]
ocbjective.
INSTRUCTIONAL ORJECTIVE A teacher's objective for the Qearner--What
T ¢ the teacher wants the pupil to know or be
ﬂ able to do as a result of instruction.
INSTRUCTIONAL PROGRAM .J_.png-rangé plags and objectives ‘for children.
INTEREST _,INVEN'IDRY . A check-1ist or open-ended questiomnaire used
' to determine the range and depth of student
, interests.
LEARNING ACTIVITIES | " What the teacher plans for the learner to"do

in relation to a given instructional objective.

” LEARE ZARNING MODALITY (IL?‘ARN—" NING STYLE) The way or the clrcumstances in which the

pupil seems to learm best-- for example, a
pupil may respgpd best in a structured sett-
ing as opposed to a more open enviromnment-- .
or he may leam best from vw.suals ‘as opposed

) : o ] to aduio materials. .
o R - -
NON-VERBAL RESPONSES All the ways we commmicate with people other
‘ than through the spoken word=- writing, facial
< : expressioris, gestures all kinds of "body talk. "
PEER RFLATIONSHIPS . Sc1)c1a1 relat.ionship tuth other children in the - |
- . clas -
PEER STATUS . A pupil's standjng_ip relatiod to all pupils
N . in the clags in terms of a designated
kind of bghavior, i.e. social, leadership,
@ athletic,

size), welght etc A
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PERFORMANCE RECORDS

PSYCHOLINGUISTICS °

_READING .INSTRUCTION PERICD -

N

RECORD-KEEPING PROCEDURES

SIMULATED

. SOCIOGRAM

' STATUS ASSESSMENT

TEACHING TECENIQUES

' ‘[EACHING STRATEGIES

A

" Like- Mteaching strategles — the methods a

Generally refers to the methods used by a I.

-'drill ete.

Data on how a pupil is doing in relation to .
a set of objectives-- might include information
showing growth oVer time. ,

The study of the interrelation of language
and the behavioral. pattem of its users

That amount of time established by the teacher
for reading instruction-- may be at the same .
time each day. for the amount of time, or -

© varled. -

Means and methods of collecting, cataloging,
stor:ing and making available student data.

A hy*othetical situation but representative,
of a real classroom situation-- such as a
role-play, game, case study, and such.

An interview or check-sheét in which the pupil

‘indicates those peers he would most like to

work with, sit next to, etc., and those peers’
that he would least like to work with, sit -

) next to, ete,

The process of detemd.ning vhere a pupil ‘stands *
in the social enwiromment of the classroom in

- . the eyes of other pupils, in his ovn eyes, in

the eyes of ‘the teacher

teacher uses, as opposed to the materials used“
i.e., lecture, mdiv:.duahzation small group
instruction, etc.

teacher-- as opposed to the materials or
resources used-- includes such’ tecl'miques as .
lectures, Socratic, dlalogue. individuallzation,




